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Balancing Agendas
Social Sciences and Humanities in Europe

gab r i e le  g r i f f i n
University of Hull, UK

ab st rac t

Taking as its starting point the European Commission’s agenda for promoting
collaborative, interdisciplinary research that includes the Humanities as well as the
Social Sciences, this article argues that arts and humanities research needs greater
integration into that research agenda and more, as well as more imaginative and
incentivizing, funding and support. Utilizing the issue of the London bombers as
an example, the article indicates that the Arts and Humanities can provide both
insights into and perspectives on the challenges Europe faces in the 21st century.
It suggests that a trans-disciplinary approach to research issues is required that is,
inter alia, best supported by the establishment of advanced interdisciplinary
research institutes that include the Humanities and Social Sciences.

keyword s Arts, Europe, higher education, Humanities, interdisciplinarity, research
cultures, research funding

i n t r o d u c t i o n

I n  de c e m b e r  2 0 05 DG XII Research of the European Commission
organized a conference entitled ‘Social Sciences and Humanities in Europe:
New Challenges, New Opportunities’. The purpose of the conference, held
in Brussels as preparations for the European Commission’s 7th Research,
Technology, Development Framework Programme were under way, was to
explore the development of European Union policy ‘for the social sciences,
humanities and foresight, particularly in relation to key societal, economic and
S & T [Science and Technology] challenges for Europe’. As part of
Framework 7, the European Commission had ‘proposed a significantly
expanded programme in the Social Sciences, Humanities and Foresight for
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the 2007–2013 period with a budget of some $978 million’ (conference
programme notes, n.p.), the need for which it partly sought to justify through
the contributions made to the conference. Its task was to articulate the needs
and views of the social sciences and humanities research communities. As the
title of the conference made clear, the Social Sciences came first, Humanities
second. Indeed, as I shall indicate later, the vast majority of speakers at the
conference were social scientists, and not only in the international arena but
also at national level it has to be said that the Humanities have remained the
poor cousins, if not exactly the country bumpkins, in relation to the Social
Sciences.1 In this article, based on the talk I gave at the conference,2 I shall
discuss some of the reasons for this and argue that the Humanities have much
to offer, not least ‘in relation to key societal, economic and S & T challenges
for Europe’, that they require significantly more resources than they have
hitherto received, that the ways in which they are supported should be imag-
inative, forward-looking and transformative for the Humanities, and finally,
that the Humanities themselves are in need of some reflection on their
research practices, a reflection which can effectively and usefully be aided by
how research funding is allocated. I discuss all this from a trans-European
perspective but want to suggest that much of what I say applies at national,
that is to say British, level, too.

But I begin with an example of the ways in which humanities disciplines
might effectively contribute to understanding contemporary issues, given the
appropriate support. The example I choose is foregrounded because it covers
terrain that will be familiar, at least in part, to many readers: I come from the
city, Leeds, and a region in the UK, Yorkshire, that produced the so-called
London bombers, the men who killed 77 people on 7 July 2005. These
bombers were not foreigners flown in from some far-away al Quaida training
camp in Afghanistan or elsewhere, but young British Muslims, recently active
in their religion in some cases, who had been born and had grown up in the
highly ethnically diverse communities of the north of England: Leeds, a
powerfully and visibly multi-cultural environment.3

That same environment also produced Udayan Prasad, an Asian film maker
who attended the same university in Leeds as one of the London bombers
and who, in 1997, made the highly prophetic but not very widely distributed
film, My Son the Fanatic. Today it is impossible to get hold of a copy of the
UK version of this film (though an American version can be bought via the
internet). The film was based on a script written by Hanif Kureshi,4 another
contemporary British Asian and a well-known writer of novels, film scripts
and short stories, including The Buddha of Suburbia and My Beautiful Laun-
derette. My Son the Fanatic, the film, centres on the confrontation between an
older, first-generation Pakistani migrant to Britain who ekes out his living as
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a taxi driver in the north of England and his son Farid. At the beginning of
the film Farid is wholly secularized and on the verge of becoming engaged
to an English girl. But he breaks off that relationship and becomes involved
with a group of Islamic fundamentalists, rejecting his father’s assimilationist
stance in relation to contemporary western values in favour of a more militant
and separationist position that eventually results in violent confrontations and
street battles, and in a sense predicts certain kinds of violence that we are now
confronted with in the seemingly constant threat of terrorism, of which
suicide bombing is but the most extreme manifestation.

The rise of Islamic fundamentalism in our midst, so to speak, which this
film addresses and which had its real-life equivalent in the London bombers,
raises all manner of important questions, from the efficacy of multicultural
policies, now very much under attack, to questions about our understanding
of social relations and cultural formations among diverse communities. One
of the British narratives about Asian communities, for instance, is about the
importance of inter-generational relations, respect for one’s elders, the power
of the parents to determine key life decisions including whom one marries,
what career one embarks upon and so on.5 That narrative, already somewhat
under threat from the Asian Youth Movements of the 1980s, which were an
important aspect of the race riots we experienced in the UK during that
period and which in Germany, for example, had their equivalent in the disaf-
fection among Turkish youths in cities such as Berlin, has in the last few years,
and, as strikingly articulated in the film My Son the Fanatic, come under
pressure in the dual and inter-related appearance of the rise of what one
might describe as a combination of disciple-culture on the one hand and a
peer-group culture on the other, particularly among young Islamic men. We
do not, as yet, understand these new cultures very well – which of course
have historical antecedents, not least in the Bible where Jesus admonishes his
disciples to forsake their families for him (Gospel of St Matthew, Ch. 10) and
in the black power movement6 – nor are we clear about how to intervene in
them and to what effect. Some of the most salient and influential research on
cultural transmission in Europe, for instance that of Pierre Bourdieu (1979)
and his notion of cultural capital, rests entirely on an assumption of the
primacy of inter-generational exchange, and, indeed, the transmission of the
same rather than the disruption of that transmission over time. I have no space
to expand on this here but one of the points I wish to make, and the reason
why I mentioned My Son the Fanatic, is that in my view we pay far too little
attention to such cultural representations, traditionally the domain of humani-
ties disciplines, which render visible cultural moments, movements, and
tectonic shifts that we need to learn to see and read, not least in the interests
of our (inter)national security.
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t h e  n e e d  f o r  i n t e r d i s c i p l i na ry  c o l l a b o rat i o n

For shifts in the political and socio-economic realities in Europe and beyond
since 2000, such as the (new) forms of terrorism as experienced in the bomb
attacks in Bali, Madrid, London and Egypt, and accelerated and changing
types of economic migration, have both forced issues of national security to
the top of many (inter)national research agendas and highlighted the fact that
such issues need to be addressed through their cultural dimensions – which
they are not at present – as much as in terms of their economic, political and
other effects. This recognition has gone hand in hand with proactive measures
within the European Commission, in particular from Framework 5 onwards,
to galvanize the Social Sciences and to harness the resources these disciplines
can offer, in interdisciplinary collaboration, towards attempting to understand
better how to meet the challenges Europe and the rest of the world face in
the 21st century. Here we have an important issue: the activation of the Social
Sciences through the offices of the European Commission has taken place
against a background of recognition that some of our most pressing concerns
cannot be dealt with from within one discipline alone. In other words, the
activation of the Social Sciences has gone hand in hand with the recognition
that there is a significant need for greater interdisciplinary collaboration. Such
collaboration frequently coalesces around a theme or particular topic – hence
the ‘thematic priorities’ that have become so prominent in many research
programmes. They refuse disciplines as the primary category for research, even
as research councils’ assessment of these remains discipline-based.

Interdisciplinary collaboration is not an easy process, as the work of Joyce
Tait, Bruce and others has demonstrated. In an article on ‘Interdisciplinary
Integration in Europe’ published in 2004, Bruce et al. focused on interdisci-
plinary collaboration between the social and the natural sciences and reported
that, of the projects categorized as interdisciplinary by their coordinators,‘30%
(32 projects) included both natural and social sciences, 61% included only
natural sciences and 3% included only social sciences’ (Bruce et al. 2004:
461–2). Their first conclusion was:

We found disappointingly few projects among those funded in the early calls of the FP5
Programme that seemed by our criteria to be clearly interdisciplinary, particularly in
terms of crossing the boundary between the natural and social sciences. (Bruce et al.,
2004: 468)

The Arts and Humanities were not even on the horizon here. Bruce et al.
also highlighted some ‘formidable constraints’ that impacted on the possibili-
ties of interdisciplinary research, constraints that were also identified by
Michael Kuhn and Svend Otto Remøe (2005) in their work on Building the
European Research Area: Socio-economic Research in Practice. These constraints
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included all the obvious ones such as language, conceptual, methodological as
well as cultural barriers which I shall not dwell upon here.7 But – and this is
my second point – whilst we have seen a gradual shift in attitudes towards
the importance and utility of the Social Sciences for our wider research
agendas, no similar significant attempt has been made to stimulate and utilize
arts and humanities research to the same end. This is despite the fact that one
of the most interesting developments in the Social Sciences over the past three
decades has been the ‘humanization’, if one might call it that, of those disci-
plines through the import of research methods traditionally aligned with the
Humanities, especially qualitative ones, a development also described as ‘the
cultural turn’ (Bonnell and Hunt, 1999; Ray and Sayer, 1999; Critical Theory
Institute, 2002). The very limited number of projects centring on humanities
disciplines that have been supported from within the European Commission
or the European Science Foundation tend to focus on historical topics or on
linguistics. The three current programmes (2005–2006) in the Humanities of
the European Science Foundation, for instance, are on ‘Early Agricultural
Remnants and Technical Heritage’,‘From Natural Philosophy to Science’ and
‘Representations of the Past: The Writing of National Identities in Europe’.
These are all important issues but the question clearly needs to be asked
whether this is all the Humanities have to offer in the context of contem-
porary Europe, or whether better – or perhaps I should rather say more – use
could be made of the very varied and rich traditions of humanities research
that exist in Europe in trying to understand the challenges we face. Poignantly,
if we look at the composition of the participating speakers at the Brussels
conference referred to at the beginning, there were virtually no arts and
humanities participants – the vast majority of speakers came from the Social
Sciences. This, in my view, is telling us something about how the Social
Sciences and Arts/Humanities respectively are perceived, and how their activi-
ties are positioned within the wider research frame.

t h e  i m p o r ta n c e  o f  t h e  a r t s  a n d  h u ma n i t i e s

I want to suggest that we neglect the Arts and Humanities at our peril, and
for five reasons.

1. The first of these, as I shall briefly expand upon later, is that the Humani-
ties can offer us insights, paradigms, methodologies that we do not necess-
arily encounter elsewhere.

2. The second is that vast numbers of students, about 25 per cent of the
tertiary education population in Europe, take humanities disciplines whilst
participation in the sciences is shrinking (Eurostat Education Statistics,
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2005), and that those researching in arts and humanities disciplines today
are also educating not only the next generation of researchers, thinkers and
practitioners in those fields, but also and importantly the next generation
of European citizens.

3. Next, the objects of humanities studies, the material and cultural artefacts,
for example, with which humanities disciplines engage, are the domains
which European citizens inhabit whatever their level of education.
Nowhere has this been more obviously recognized than in contemporary
attempts to raise the ‘public understanding of science’ through creating
new forms of entertainment such as television science quiz shows, or
commissioning artists to create works in galleries and non-gallery public
sites to encourage greater engagement with scientific phenomena and
increase public understanding of them. In the UK, for instance, we have a
long-standing radio soap opera called after the name of the leading
farming family in it, The Archers. The purpose of this soap has been to
inform farmers, and indeed the general public, about scientific and techno-
logical innovations in agriculture in an entertaining and ‘non-scientific’
format. The point here is that it is through arts and humanities disciplines
that we gain some of our access to and analyses of these cultural domains,
popular as well as ‘high-brow’, that are engaged with by all European
citizens in very direct ways.

4. Fourth, although quantification of the contribution of cultural production
and our cultural heritages to national and European wealth is notoriously
imprecise, it is undoubtedly the case that they both contribute significantly
to our incomes and gross national products. Figures from the UK Depart-
ment of Culture, Media and Sport, for example, show that:

• Creative Industries accounted for 8.2 per cent of Gross Value Added
(GVA) in 2001.

• The Creative Industries grew by an average of 8 per cent per annum
between 1997 and 2001.

• Exports by the creative industries contributed £11.4 billion to the
balance of trade in 2001. This equated to around 4.2 per cent of all goods
and services exported.

• Exports for the creative industries grew at around 15 per cent per annum
over the period of 1997–2001.

• In June 2002, creative employment totalled 1.9 million jobs. (Source
[accessed November 2005]: www.culture.gov.uk)

5. Lastly, and in a sense as an aside, there is a long and honourable tradition
in the Arts and Humanities and their objects/subjects of enquiry of (to
use a Quaker saying) ‘speaking truth to power’, and this makes these
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domains important for research purposes, not least because they offer chal-
lenges to prevailing dominant discourses.

t h i n k i n g  b e y o n d  d i s c i p l i na ry  b o u n da r i e s

I want to return briefly to my first point on why we neglect the Arts and
Humanities at our peril and what they have to offer us in dealing with issues
that face us today, such as the question of the rise of politicized and militant
religious movements, and why we need to utilize them. One of the most
productive concepts of the 1990s, productive in the sense of stimulating
debate, research, and comment, a concept that came out of the Humanities
– indeed out of a cross between Philosophy and Psychoanalysis – was that of
‘performativity’, popularized by Judith Butler in her highly influential as well
as significantly contested Gender Trouble of 1990. The notion of ‘performa-
tivity’ is important here both in its meanings of ‘habituation’ and the question
of how people become habituated into certain dispositions (to bomb or not
to bomb for example), and in its meaning of ‘performance’, that is the delib-
erate or habituated production of certain behaviours for instance in relation
to technology. The role of particular forms of cultural production, such as
videos and web-casting, has been highly significant in the recent upsurge of
suicide bombings. Of the London bombers, it was reported that they repeat-
edly watched a jihad tape, showing, and I quote, ‘scenes of violence against
Muslims, including footage of funeral processions and burials from Iraq
overlaid by verses from the Qur’an’. One of the bombers, Mohammad
Sidique Khan, also ‘left a video message to be broadcast after his death, saying
he was “at war and a soldier” inspired by Osama bin Laden and the Iraqi
insurgent leader Abu Musab al-Zarqawi’ (Wainright, 2005). The meanings of
those performances, the habituation to certain dispositions that the videos
were meant to, and indeed did, instil, all relate back, inter alia, to questions of
performativity, a concept that in certain respects challenges Bourdieu’s notion
of habitus, and it is these issues that we need to address.

But they also raise other concerns to which humanities disciplines can
meaningfully speak, in particular the question of the irrational, in the sense of
anti-Enlightenment, and the affective in politics and public action (see
Sapegno, 2002). This is a very problematic issue in Europe. Scarred by our
histories of fascism and the fairly wholesale evacuation of certain humanities
disciplines – especially certain forms of critical theory – from the heart of
Europe to the United States as a consequence of the rise of Fascism and the
Nazi period, when many of the foremost thinkers of that age had to run for
their lives, we have found it very difficult to address questions of affective,
indeed irrational orders in the public sphere, especially in the north-west
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European countries (Griffin and Braidotti, 2002). It is not for nothing that the
UK, and in particular its ruling elites, are renowned for their ‘stiff upper lip’ –
we are the great empiricists who continue to like to believe in cause-and-
effect, the possibilities of the systematization of all knowledge, and the benefits
of large data sets. And benefits there undoubtedly are. But faced with the
London bombers, home grown, relatively recently active in their religion, we
are cast into an epistemological uncertainty that might more readily be
addressed by humanities disciplines than the sociological studies of disaffected
male youth that have become so prominent, and which represent only part of
the story or stories. We need, as Alain Peyraube argued at the Brussels confer-
ence,8 to engage much more with questions of belief, myth and value than
we have done in the past, not only in areas that immediately affect national
and international security but also in areas such as the mediation of nanotech-
nologies, poverty, third-world debt reduction, the negotiation of adjustments
to climate change and so on. And, I would suggest, we need to drill down
much more into the micro-narratives, symbols, metaphors and visualizations,
indeed the oralities, that accompany and articulate contemporary phenomena
such as suicide bombing in order to engage with these issues more effectively.

To give you one example: in the field of migration studies, a common
distinction is made between groups of migrants identified as economic
migrants, refugees, and migration related to the so-called ‘brain drain’. But the
narratives of some migrants from eastern Europe, for instance, attended to
through certain forms of oral history and biographical research, indicate how
scientists who were able to use scholarship systems to move to western
countries or institutions, and who might thus be seen to constitute part of a
certain brain drain, saw themselves as fleeing the Balkan wars and thus self-
identify as refugees. A whole other group of scientists (in the German sense
of Wissenschaftler) is living a life ‘settled in migration’, moving cross-
continentally from academic or research post to post in a movement not
accounted for by migration studies. This group includes some of the most
eminent researchers in the field of postcolonial studies, many of whom
permanently inhabit prominent chairs in North American universities. These
complex narratives and new performativities require different kinds of
research. A recent Panorama programme in the UK on suicide bombers
(2005), a programme intent on trying to establish, inter alia, a profile of suicide
bombers, made clear that the only common denominator was multiple
migration.9 There are no immediate conclusions to be drawn from this other
than to say that maybe we need to activate the Humanities much more to
engage with the narratives that underpin contemporary socio-cultural
phenomena than we have done hitherto in order to understand, for instance,
the complexities of migration.
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When Butler wrote about ‘performativity’ she was Associate Professor of
Humanities at Johns Hopkins University – Associate Professor of Humanities,
note, not of a particular discipline. Here we have one of the important differ-
ences between the USA and the European research and education systems
which I want to comment on briefly. In the USA it is possible to be Professor
of the Humanities but also, for instance, of the History of Human Conscious-
ness as Teresa de Lauretis is, in ways in which such non-disciplinary appella-
tions are hard to come by in Europe – where, on the contrary, they are often
regarded as somewhat frivolous and lacking in the gravitas that goes with
academe. Such openness to interdisciplinarity, and also to the Humanities as
a vital source of high-impact research, is very unevenly developed across
Europe. Butler’s research, for example, was partly conducted whilst at the
Institute for Advanced Study at Princeton. Such institutes, though they exist
in some forms in certain European countries,10 are not nearly as well estab-
lished, funded or interdisciplinary as they might be, and are still significantly
lacking in humanities participation. This is a serious issue for the intellectual
productivity of Europe. I think it is very telling that one of the most divergent
papers proposed for the Brussels conference on grass roots research and the
notion that, and I quote from the abstract, ‘“research” cannot be exclusively
conceived as a machinery for the production of specialized knowledge by and
for expert and elite communities’ was by Arjun Appadurai, who was founding
director of the Chicago Humanities Institute and also ran the Center on
Cities and Globalization at Yale University. We, meaning researchers in
Europe, still have much to learn about and from the formation and outputs
of such centres. Their impact is beginning to become visible in the UK where
many universities are now engaged in setting up research centres and
institutes, often with the thematic focus that creates the foundations for inter-
disciplinary research.

i s s u e s  o f  r e s e a r c h  i n f ra s t r u c t u r e

Addressing the lack of humanities participation, and of such interdiscipli-
nary centres in our region, involves dealing, not least at pan-European level,
with the contradictory rhetorics we currently face regarding research and
higher education. One of these public discourses, and the one which was
dealt with at the Brussels conference to some degree, is about the need for
more interdisciplinarity, integration and collaboration. Both the building of
the European Research Area and the so-called Bologna process, creating
greater structural integration of higher education across Europe, are meant
to support these needs. But the very local, not to say national interpretations
of those processes – in other words, the lack of an agreed pan-European
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implementation plan – has enabled individual European countries to
interpret them in line with national traditions, structures and preferences.
This has on the one hand resulted in radical reforms in Norway that cut
through, indeed eliminate disciplinary boundaries in research in highly
productive ways, and on the other in even greater forms of disciplinization
in some countries, such as Spain.11 Most research funding and virtually all
research assessment and auditing exercises that are undertaken in the indi-
vidual European countries remain discipline-based, thus creating serious
problems regarding interdisciplinarity and collaboration. Moreover, quite
simply, and at the most fundamental levels, the ‘traditional’ disciplines have
infrastructures and support systems, as well as entrenched disciplinization
processes that newer, interdisciplinary fields such as HCI (human–computer
interaction), for example, lack.

The question of where you publish is a perennial source of strife in inter-
disciplinary research teams, especially in national but also in European
contexts, in ways in which that question is simply not asked elsewhere. In the
EU-funded project on interdisciplinary research in the Social Sciences and
Humanities that I am currently conducting, in which, inter alia, we look at
the ‘interdisciplinarity’ of interdisciplinary research programmes, it has
become quite clear that whilst all the researchers view interdisciplinary
research as the way towards or into the future, they also have to grapple with
research (infra)structures that are frequently hostile to them, and on a number
of different levels. Their persistence against such odds is mainly a function of
the passion they have for their research area and the kudos they derive from
being already established researchers in a traditional discipline, even as they
face dissemination impediments, intellectual scorn and snobbery from
colleagues, and, if they are young researchers especially, serious issues of career
progression. No wonder that one of the coordinators interviewed as part of
the work undertaken by Kuhn and Remøe (2005: 128) talked of the joy of
working in international interdisciplinary research teams since, as he put it, it
allowed him to extricate himself from the national scientific community he
described as ‘extremely conservative and frozen, and [confined to] small circles
and little mafia schools’.

To move beyond the ‘little mafia schools’ requires many changes, not least
within the Humanities themselves. And I think it is here that the European
Commission but also national research councils have an important role to play,
through placing greater emphasis on activating the Humanities. The term
‘Humanities’, of course, refers to quite a range of disciplines, all with their
own little mafia schools, ways of dealing with things, rites, rituals, and
boundary policing. Such structures are in place not only between, or even
within, humanities disciplines but also operate within the same discipline
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across different national contexts. Let me give you an example from Litera-
ture. Particularly since the 1980s we have seen, in Britain, the rise of writings
by authors from diverse ethnic backgrounds. Two recent highly successful
examples are the novels White Teeth by the mixed-race writer Zadie Smith,
and Brick Lane by the British Asian author Monica Ali. These novels, when
taught in the discipline of English Literature in Britain, are usually taught as
part of what has become known as ‘postcolonial studies’, a field that has its
antecedents in what was in the 1960s and 1970s ‘commonwealth literature’
and which links the writings of contemporary Black and Asian authors in
Britain back to histories of colonial empire, expressive of the past rather than
the present. In Hungary the same novels, taught either in English or in
Comparative Literature, are taught as part of an engagement with the
contemporary notion of ‘societies in transition’, as political texts speaking to
current political realities. These are two very different readings of the same
texts and, indeed, exchange between the two would be highly productive, not
least because in literature teaching in the UK there is simply not enough
engagement with contemporary political realities. There is, then, a need for
humanities disciplines from different European countries to speak to each
other through shared research projects; something which the European
Commission could foster.

Simultaneously, there is a need to draw the Humanities – or at least some
of them – into greater engagement with the current issues we face in Europe,
and indeed in the UK. This requires, in some disciplines, moving away from
the notion of the ‘lone scholar’ to collaborative work, something that many
humanities disciplines struggle with. But, as Frameworks 5 and 6 have shown
us, interdisciplinary research, too, involves a learning curve, and the European
Commission has been very successful at activating such research. The focus
we frequently have on excellence in research centred on output should not
blind us to the fact that the process of researching itself has, and has had, an
educative function, and that what has been gained from the new emphases
on interdisciplinary and collaborative research has been gained as much from
the process as from the products of that research. This is evident in all the
research that has been done on the various Framework programmes. There
is, without question, a need for the opening up of humanities research agendas
through fostering their greater inclusion in European research, and for the
opening up of investigative modes in the Humanities towards new ways of
conducting research, in particular collaborative and interdisciplinary research.
The centrality of the Humanities to the cultural life and labour markets of
the European Union and beyond necessitates that we foster their inclusion in
European research; after all, perhaps more than ever we need to understand
the cultural dimensions of the challenges we face.
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note s

1. This is evident at national level not only in the fact that the Arts and Humani-
ties achieved their research council only in April 2005, but also in the budgets
allocated to the Arts and Humanities Research Council (AHRC) relative to the
Economic and Social Research Council (ESRC); whereas the AHRC received
£75.5 million in 2005/2006, the ESRC received over £123 million in the same
period, see www.ost.gov.uk (accessed November 2005).

2. I should like to thank DG XII Research, and in particular Nikolaos Kastrinos,
for inviting me to the conference.

3. See, for example, Nasreen Suleaman (2005) ‘The Mystery of Sid’, BBC News,
available at http://newsvote.bbc.co.uk (accessed 25 April 2006), and ‘Biography
of a Bomber’, broadcast on BBC Radio Four, 17 November 2005.

4. The film is based on Kureshi’s short story ‘My Son the Fanatic’which appeared
in his collection Love in a Blue Time (London: Faber and Faber, 1997).

5. This narrative is also fostered by representations and research from members
of the South Asian communities in Britain themselves, who lament or critically
discuss the changing nature of relations between the generations under ‘western’
influence (e.g. Singh Ghuman, 1999).

6. Among the many similarities here were the concentration of the action among
young males, the use of infrastructures such as religious organizations to organize,
the reconnection to ancient myths, and an older Africa-based self-understanding
(see Jalata, 2002; Yang and Ebaugh, 2001).

7. In a project funded by the European Commission on ‘Integrated Research
Methods in the Humanities and Social Sciences’, which I coordinate, research was
undertaken in 2005–2006 into the practice of interdisciplinarity in supposedly
interdisciplinary humanities and social sciences national research programmes 
in eight European countries. All reports are available on www.hull.ac.uk/
researchintegration (accessed November 2005). The reports from this project
provide powerful evidence of the structural and institutional barriers as much as
certain kinds of researcher bias that hamper interdisciplinarity.

8. Details are available from the event website, www.cordis.lu (accessed
November 2005).

9. The programme referred to was entitled ‘A Question of Leadership’, first
broadcast on 21 August 2005, 10.20 BST (British Summer Time) on BBC One.
A programme transcript is available at http://newsvote.bbc.co.uk (accessed 25
April 2006).

10. In cities such as Vienna, Uppsala and Florence, for instance. It is worth noting
that such institutes are virtually always social sciences focused.

11. See the national reports at www.hull.ac.uk/researchintegration for details of
the findings referred to here.
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